Concept-Oriented Reading Instruction (CORI)
ICBUIAEFR—3 3 v OWZK
—L2Y) —F 4 ¥ T IREANDRE—

Reading Motivation in Concept-Oriented Reading Instruction
(CORI): Implications for L2 Reading Instruction

ZN L LN
1. BB

IRET, LIV —F4 P EEFR—T a Y OBERICOVTIZTTIIE L
OMFEAR R ENTELD, L2Y) —F 4 Y 7 b LB FN—Y 3 Y Of5E
FWEZEL L VONBIRTH S (Kondo-Brown, 2006; Mori, 2002). # DR
Ro—2bLTid, TRFTOL2Y —F 4 ¥ FIfRTIREREOHEENHE
INJLLAERE - FAMTOL A7+ — W APBEINTELZIENEZS
Nb. Wil BEETIERLCEZEE -HEETDY 71 ¥ 7IZBwTid
FEANERGRTHSHENVRBETH L7720, SHAFVRBHMAF -~
RS BFMEA DT TV EORESEN R E o TE 2T BIE R
RN T DB vz 5B (Hayashi, 2009). L2 L4256, fFA-HALL L2%
b3, V=T 7w THEKEEZHE. ToME L RV EMD
A HTER m@ﬁ®%i&%%%%ﬁ¢‘kifétw Wigfield (1997)

R FEE GE) OBRENNHEZRICANLILERE LT, V=71
YR ENBEPEARN T ﬁ%%?éﬂ%@ﬁf%b BIRDZ LB
FREMAOBERLEEIRECEEL S HWRESED % Ha?ﬁaﬁi,fu\éo
Mz T, Guthrie, McRae, & Klauda (2007) X, V—7+1 ¥ 74BEIZBIT 53R
HAOHTE., ZOEENHEORS IOV TRO LI ICERL TV 5,

. motivation for reading cannot be easily facilitated in isolation from

cognitive functioning. For example, to increase a student’s desire and in-
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terest that are inherent in intrinsic motivation for reading, the text con-
tent and the level of the students’ knowledge and experience are essen-
tial ingredients. This may seem self-evident, but if it is neglected, then

the motivational support system is underspecified and can easily fail. (p.

238)

EBEICHTEICED Y =T 4 Y BT A EENNE FICET -V e
YOBRENIOVWTOI T T RME - MIREAEAIITORL LR, F
N—a Bl oBEELRERVBEOIIIR>TECTWwS  (Guthrie,
McRae, & Klauda, 2007; Swan, 2003; Wigfield & Guthrie, 1997), 2T, &
BTk, SRETOEFAN—Va VIIROARE S LIZEEEN, OER2S
TAVADOEZMTEERINTERLLY) —F 1 ¥ 7 OHEWIEEE Con-
cept-Oriented Reading Instruction (CORI) ZH( 9 EUF, FOEE7 7 —F
OHELBZBEEIZIOWTHALL T <o 2O FIZIEHR L7z AIk. CORUZ
BIB)—F4 T - 5FR—arORZTThb,

EED) =74 Y 7RBIIB VTR, AFEHMY —7 1 » 7188 (Con-
tent-Based Reading Instruction) RHAESHEMASE (Content and Lan-
guage Integrated Learning (CLIL)) Z & OFH L WIEET 7o —F B HREIN
TWwa25 CORIBARERL ) —F 4 v 7ot willEcidddr cw
HLVZB.L2LENS. NS0 =T 4 v ZiEEECORIOAR & v,
AR L7=E 91, FRAED) =T 4 7 - BEFR=Ya IOV TOLELR)
F—FIZHDE, EFN—La DX FEERFMEIBEOPRICEL TV D
HiZh b $720 TOCORUE, V=74 ¥ ZIZBT 2 ZAMAIEAT TR L,
FEE (A OBENAEZ EEICANIREE TV E LT, ESL/EFLY —
FTAYTNORBOREVEEZLND, 20, L2V =71 ¥ 7iEHCE
W, FEREFEOETFN— a2 FOLHIHO, £ LTHEFSE TN
WHMBEIZOWTEFEFEFR e MEEZ T NE I D 5.
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2. CORIMBIBEEEIBSICONVT

2.1 CORIOBE

Concept-Oriented Reading Instruction (CORI) {Z1990FEACFAEH 8 7 A 1)
HEWON - RERTERENTELI) —F 1 Y 7 OREERTH S (Swan,
2003), COIRET T —FORFEIE, ChETOFMWHmE ERL -
77%ﬁ(%;U~?4V7XF3?7~)KMK\ﬁﬁwﬁE%ﬁE\%K
V=FA YT TFR=—va VIEELTWAEICH S, 72, CORIDHG
WERICBUT WL, =T Y IHIRZTTREEE - LHE -7 &Y

VIR EOMBIIERDOWAEEN T Tu—Fild bR b, EBE. CORI
EEFLGuthriebIZEE, V—=F1 ¥ 7 - £ FR— g VIZHE—WH
BTEE L WOPOBEEN (eg. NENEE-S (intrinsic motivation,)
NIERIENREDOLT (extrinsic motivation), HOXIHE (self-efficacy)) #» SHEK
ENBHEEY - WENRMETH L ERT S (Baker & Wigfield, 1999,
Wigfield, 2000; Wigfield & Guthrie, 1995, 1997) o

BIZIE, V—F4 Y ZIRb L 728 F R—Y g Y OMBERERAL 2T 5
72, Guthrie 52T o7 —EOT v — FAEYPDH S (e.g, Guthrie, Ander-
son, & Rinehart, 1999; Wigfield & Guthrie, 1997), ISk, J—74

2 A HERAK (reading efficacy). M B2 (achievement val-

ues and goals)., L TCTHEMNY —7 4 ~ VHH (social reasons for reading)
Lo oA LEMNBEEDSLLY) T4 Y IDETF R a Y ERBELTWS
CEDMFEEINT D, 2D, CORIDIBEMEIZ, TH LAY —F1 v
ETFR—T a3 YOSHBEIIHIETEZHTTHFA Y E3NRTwEE VR L, DT
Table LIZHIET 2L 2h0H > 7 V7 v r—FHHTH %,

ZOCORIDY —F 4 Y 7igET7 7u—Fid, &b &7 XY ATBIT S/
FREFELEOFMN L2 RFICHE SN T IRV DL, 200, F
O OPIELIFIE, ADNFERICBITS [ ] L2 BT
EVo MENPE L OHEHL CTHEm I ) — 74 Y 7T 5B L R
BB Fh E OB ERTEL OMEF— 9 P EBINCFETLH 5,
EBE NERBEEEOTRNN LD, T A B FOHEHA Z OCORI



Concept-Oriented Reading Instruction (CORL) 2B 2 ®FR—a v OfZF —L2Y —F 1 v FHHE~ORE—

Table 1. Sample Items from the Motivation for Reading Questionnaire
(Wigfield, 1997)

Construct Example Item

Reading efficacy ] am a good reader.

Reading challenge I like hard, challenging books.

Reading curiosity I like to read about new things.

Reading involvement I read stories about fantasy and make-believe.

Importance of reading It is very important to me to be a good read-
er.

Competition in reading I try to get more answers right than my
friends.

Reading recognition I like having the teacher say I read well.

Reading for grades I read to improve my grades.

Social reasons for reading | I talk to my friends about what I am reading.

Reading compliance ] always do my reading exactly as the teacher
wants it.

Reading work avoidance I don't like reading something when the
words are too difficult.

OI|EEFNERAL. ARER BICHERTBICBIZ27FA M) HER
T HIIELEE {5 SN2 (Guthrie, Schafer, Von Secker, & Alban,
200000 3512, HBHOCORIDIFEE 7 VL, FERFEHUIBI 2 HAM SR
ETNOEMHTLTFAPORMEELRARE LT, 20k, BH, X
P L EOANLREBCB T B ) — T4 YRR B IS h, 2ORR
2OV THEIMIFEA R ENTE TS (Guthrie, 2008; Guthrie, Wigfield, &
Klauda, 2012).

22 CORIUIBUBDEFN— a3 OEEY

ERLAZLEII CORIE VD ) —F 4 ¥ IR T 70 —F O KO,
FREOEEMMNI, FZ) —F 1 Y7L 7B FR_R—Y a Y EEHL
TWbIElH D=4 Y TIZBITDEF =V a y OEERIZOWTIE,
INETOLIY —F 1 Y IHIR (FINEEENR) O OFERENS, €
FNR—=Tar&)—74 7 OBEREIFIHELPICRE > T b, Guthrie,
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McRae, & Klauda (2007) (2L, V—74 Y 7R TEEF R~ 3 » D
9B, FFIZAREMEEE-OT (intrinsic motivation) 257 A 1 H O - FEEE
DEETETLTBY., ESIEENLEMNBIZOoN, (RO L] BE~NOE
FAR=T g YRBELEODOY —F 1 v 7w NN LB DI T HE
Ml 5 L WEL T b,

... there is a remarkable amount of evidence that children’s motivation
for reading is low in both absolute and relative terms. ... a substantial

majority of Grade 4 students are not intrinsically motivated to read. (p.

237)

I/ fOEA LORBIZBWTH, TANHONFEEDY —F 14 » 7ITx
FTHNFENEESITIIE S AREII R, WEARRESS » 356 & v 9 fE 5
T3 (Twist, Gnaldi, Shagen, & Morrison, 2004) . —F. FHEHIZEAT
L TIE. AEONRHEE ST ST EEWIRE, )T Y I BY
LSBT A EHARENTED (Guthrie, Wigfield, & Perencevich,
2004), L1V —F4 YW BIBEFR= a POBEREIHL L TH S,

23 CORIQOEEREZ
Guthrie et al. (2007) 2&4UE, CORIDIGELZEDOT -5 BEZAEDY —7 4 ~
L= A (reading engagement) A ETHMNZECAHI L
ZhBEBRNTNE, TOLU7F—T A2+ (engagement) &EWVIBEAIE, “a con-
struct that fuses motivational, cognitive, and behavioral attributes of students”
(p. 239) LEEEINTWAD, DFD, “engaged readers” &IXRD L) LBt
DHEBDZ L #I{ LTS (Hayashi, lijima, Ohata, & Watanabe, 2012),

...engaged readers are internally motivated to read; they interact with
other students In classrooms; they actively use cognitive strategies to
link their old knowledge to new information gained from reading; they

display active participation, effort, and persistence in the face of difficul-
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ty; and they often read for pleasure and learning. (p. 83)

T, 0L % [BERNTHOAEEL DAL 575 7 v a v &HEATITV,
V=74 7@ L TR 2 MEY B S OF - T 2RI AAA TW
X, WEHI L TOMRLEZRBLANS, b EORLERKL, X5k
2%V EBEDLHILDOTELERE (HH)] BT TV DIZRED L)
IR ERSACORIIZBVWTEFEINRTVWLO0, ROLy v a »TRTW,

3. CORICHTBDV—FT12T - FFN=23 DT L—LT—7

FISBRZCORIDEHEBETH L) —F 4 27 - 20—V XY b eEH
T 572012380 X5 REGRNHAEADSRT SN TVWEDREL ) 2. 2Ok
¥ a ¥ TICORIDBESTIZH T 5 5 D0 EEME - Hi (NRMEIEOT

(intrinsic motivation), B (perceived autonomy). B CAIH I (self-effica-
cy), IF7 KL —3 =3 (collaboration), ¥A ¥ YU —T—)L¥% (mastery
goals)) ZHEERL T <. IO OAGEHIMEIL, EFR—Ta 7oA

(motivational processes) &z L. THETONERGFEEEZTHRE L
FoEFEARZE L H D IEER L OBELBESH SN R o T b (Guthrie et
al, 2007), X 52, INHCORIDMEFIIHHA Z K THEEIZ, FhEhi
JBL7zEFN=Yadt b - FR— P EMEINE 5 00OHFER LoME (&
% (relevance), UM% (choices), BN (success), I F KL —T a » (col-
laboration), 7—<=v b (thematic units)) ZAER B THEES LT
% (Figure 1. &),

3.1 ARMNEE D (intrinsic motivation)

Ryan & Deci (2000) (&, U —741 X FICBIT 2 NENERE-DT &L,
“students’ reading for its own sake” (Guthrie et al, 2007, p. 240). & 5 W id
“reading for enjoyment, or reading as a favorite activity” (p. 240) & &b

ENb, Gottfried (1985, 1990) D/NEREFEA 2RI L7801 ORF
IS E T NENEE ST IE BFOT A 237 L OMBIEERY Shkro
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Figure 1. Motivational Components of the CORI Framework. (Hayashi, liji-
ma, Ohata, & Watanabe, 2012)

Intrinsic
motivation

Perceived
autonomy:

+ Students’ beliefs in their abilities to read successfully and
Self-efficacy setting realistic goals regarding the texts and tasks in
reading instruction

+ Students’ prosocial goals for participating in school
Collaboration reading activities and their social interactions in group
work and discussion about text

Mastery goal + Students’ desire to understand text content deeply

pursuit

72 BT A POAaT ERETOMBEBRIRIMIEV) . T T

o, EEQRIRCHEM 2 F RSN 2w L 24559 & S HBBGR

DS ->Twb (Skinner & Belmont, 1993). & 512, CORID G

MAEME) S LICE-T, V=F1 ¥ 7 &#@ L THHLRLERBINER L Vo
NN EES T EZRIMNEBN T ARE T A LA TESIATYS
(Guthrie, Wigfield, & Von Soecker, 2000) .

SIELE (relevance):

J—F 14 Y ZIZBIFHNENEHESITEFETH-00FEMEE LT, W
% (relevance) %3 % . Z O &L EBEOCORID 7 5 A B A IHENE %,
EEDOINE TORBRLT TIZHA-> TV AR L BES LTV EEE L 20
EBRFEEZRTODTH D, V—F4 ¥ Ve A RBREMEOCNITE—2DF
BELTIR, 7FA FPONBFICH L TEEFARE o THREET X 2% T 2
714 ¥7 4 (hands-on activities) #4179 2 &A% %, Guthrie et al. (2007) T
& BFEOBET 7 T AET A 2RICBT A HROE D ICBERTWVS,

For example, observational activities in science inquiry may include col-

_7_
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lecting data and sorting artifacts (bones from an owl pellet), which is in-

trinsically motivating. (p. 242)

—HT, AILEFEHNTIDULEDELL Ny 7 #[ERFIZEA (eg, WFELE
¥, BGERIEE, EIZOWTRE) TAZ EIZLBHEEADEEIZDNWTY
B S Cw b (Guthrie et al, 2007) 6

32 HfEM . A4— b/ 2— (perceived autonomy)

Skinner, Wellborn, & Connell (1990) 12 &+, B -+ — 2 I —L1d,
AEEGPHSOTHE I POV TETWLERRTELNE )DLV
LHPBECTHL LTV E, TORFME - +— 1/ I - L)L, 4
RO ELPOHBIIBTLHBELYERBLE DBHEUENZED SN TED

(Connell & Wellborn, 1991). A4ED BHEMEE #RIIHEERKR L LT, a)
25 ANY A2 L CERICERSES. b) REEROD D5 % R
ERITB, ) TAFIv B PE Yy 7OV THRICERAZBRTL S, d)
ZHRGEHOBOTF A MRIREFUT L, 2EPFBETFLNTHS (Assor, Ka-
plan, & Roth, 2002), ¥7:. ChOHOHEBEERIIA -/ 3 — - K-} (au
tonomy support) & L CTHAEOHEMESLHNEHEIR ST 2 EH 5 2 L IEIES
NTWB, —F, TS &I, &z 4fds 3y o— LT 5HFEERI
2 T APNEBIOAEN (disengagement). HHBAYZRERE (negative affect).
SHICRFFREBIIN L COEMENN LY (avoidance) TR K &) SR
HEDDH D (Assor et al, 2002)s THHIEIMROZ L RN S, EEOFEKEIO
RETETSELTRESHLIEDBR LTV,

LN L S FEH (student choices):

V=T 4 Y TIIBIAEEOBRNE - A — I -2 80 57000REME
E LT, ALK B#ER (student choices) B 5. EBEDCORID Z T AL
BWTIE, FFREEETOI Y PO—b - NG 2 ATHEGE EETHE - S
NCHH, Py 7OFER 7FAFPRECRAMORIRIZT TR, 75 A
W-HTOT7 74T 4 - 8= 1T — (eg, Ba/S— T —) REHOHED
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HizowTHAEEOHEENER STV, fIZIE 7Y Fa5 2B LT
DILEHEZLATA N4 25 EEEMPRET 525 PHTRIEI Py 712
DVWTIIAEROBERERARICRM I L, £72, F¥E2=y FOEEHW
RT =IOV THMY D 5P LORELZHETH, T T My 70
FERTFANEFIZE L CTIHAERICEE L L IR FEloTw5  (Flow-
erday & Schraw, 2000), 2O k&5 2EIREORIEICL Y, ARG ZFOE
EHEEREEEL, BEEEFEL WIS EEZ LN,

3.3 BEC#hA=E (self-efficacy)
=54 BT EBE%E (selfefficacy) 1d. Schunk & Zimmer-
man (1997) 12 X 1iE “students beliefs in their capacity to read successfully”
(Guthrie et al, 2007, p. 240) &\v9, WhIEEFED ) —F 1 » 7T L hE
paY EE}'%/{ bhbd, V=74 »7IIBIT5BOHIIEE RGEE) 0GR
22Tk, MERTORGZERBEENRII, SESELV—FT1 78R
wafﬁﬁéhfm%o%®ﬁ%&Lfi\U—?%Vﬁ%ﬁ:bﬁé?
FRAMRLTRAZIZHLTO, IENLZEERELHEBRLTVALZ /AL
ToTwh, L Leds, HOUHRE, HMMz ORI o 0BEN R
A=Ky 2 2EDLHBVHELNED, ELTRT + =< Y AHEDO RS
Lo EBMRTETWADPREICE - TELS 2N S S (Schunk &

Zimmerman, 1997).

LYEE (success):

ZOEZFIZ VT4 Y TIIBITBEEORDIR (success) HAHWIZHD
I (self-efficacy) #EHL7ODIFEH S TH S, Schunk & Zimmer-
man (1997) 12X hid, HATOEEIZ, EEFEGOZHICT L. HE - BRY
O AR HE L ZORRIZOWTHEHAATE S L) B F—- b2y
5 EREBRTVDS, EBEOCORIOZ 7 AIBWTIE, FHTLTFA T
ORECZHLCARAGFHATOLRVIIHE L7-5ams AED 5L b X
I FOVHENLERZEOY R — MM 5 2 LB HMOREHO—2>TH
bo F70, ZITWIOHENL BEREOEENRT. EEOBRIIINE % Frih
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CIRET 005D THD, BROZ LML, FORAERIZL > TERE
DOFBHOM OB EEEZ NS, 3512, HE»SOEY R T 14— K
Ny 7 DEERE FOFEIIOWT, Guthrie et al (2007) ZRD X 9 IZB~<
T\Wa,

Success-promoting teachers also encourage students to make effort attri-
butions for either success or failure in their comprehension tasks. Teach-
ers reward successful story comprehension with compliments for effort,
as well as for a reading skill such as predicting or inferring. Teachers
who build success into their instruction recognize perseverance in stu-
dents’ reading activities. After a long text Is finished successfully. teach-
ers comment on the value and benefits of sustained effort. They may
prominently display products such as extensive summaries of long texts
around the classroom, enabling students to perceive the value of cogni-

tive perseverance and internalize it. (p. 243)

3.4 3aAZHKL—3 3 (collaboration)

V=TS BT EaATRL—=Yarkid, )V=F4 Yy OEHCHLTO
AR EERE TN —T TR FA RNy v a Y EELEROA V5757
Ya vl FERTIHEETH S (Applebee, Langer, Nystrand, & Gamoran, 2003;
Wentzel, 1996), %7, U —74 Y 7IEBIIBITS 37 KL - a ViGEhid,
ZLOBEFNERELDEHDOTHY), EFEONBHEHRSITIED L EE
Abhb,

TIFR L=z 2D, A& (collaborative structures):

CORIDZ 5 AIZBWT, £EFALDasFL—raraoliatidrok
IBBDOBEDP. Tl FOLROOYFR-FLEFEDL IR TITONTNS
DIEA D o CORIDIFGETIE, UV —F 1 ¥ FIIHZWETHO—> L L TR
S, FOHRMLER DN 2B L CHBIOM EEZHIEL Thd, #0700,
NP> TEHRELZD, XEEROFREY - V2 ko, 8F8E %R
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BHIEDP S =D T MIOWTHR, TATATEZBRLE) TN —T
ERITDEvolzad R — Y a VIFEEEEICHARATY S (Almasi,
1995; Guthrie & McCann, 1997). %72, “Team Accountability” &\ 9 # 2.1
HO%X, MAOERERETTLF—LTORARE (eg, T—AHTHRAY — -
TLErF—2arifr)) bAHMENR L %5, Wentzel (2005) 12X 1ig,

COLICEET N - TIBERL R EL LT, BHTOY —F 1 7
WEEOBEIZWART, KDLV R ZIZHEB L TA LI ) BEIZH BN
B LT3,

35 < XZX#!)—d—JI (mastery goal pursuit)

J—5 4 ¥ 2B S Mastery Goal Pursuit® 3. @AW O 3 > 57> v B
RO LD LT EEOHCK, T2k 2 0EMEE T (Pintrich, 2000), % 7z,
VAY Y =T VENEIETT 87— v AT = VK (perfor-
mance goal orientation) E{3EW, TEXB - TELhwE w72 k% EKRHE
BELTwEDTIERL, HLET IESRIE] BREZEMEEE LTSI
BEETHL, TO)—7 4y 7ICBI 2 ENEE GEEN L OBEIIOWT
. NFEROEL LEEZWRIZAE SN (Meece & Miller, 1999; Meece, An-
derman, & Anderman, 2006). ZOEHLPICHE 722 LI B~ A ¥
V—T—VEMEEORE. iR, FEH, VA TFA XV I ERAT AR
FOMAIULTH - BHEBHEFHEAERDH L E VI ETHDL (Meece et
al, 2006), 2E D, YA F Y —T—-VEROEEL, ) o oRERH L E
BEFHEL., HRZ 20U MBS DL E VR D

F—= 2= f (thematic unils) :

CORIDIEHAZII BT, EEOIA Y Y —T—VEREIETF —~v 2=y
I (thematic units) EFHINZILEEKETH VLI ETHRIICFIEHES
EE Z 5N Twb (Guthrie et al, 2007). Guthrie et al. (ZCORIDIZFERERLIZ
DWT, RO K HIIABRT W5,

In our thematic teaching, the content is integrated and cumulative
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across time, enabling students to gain higher order understandings, per-
ceive their progress, and relate the academic content to their knowledge

and experience frequently and effectively. (p. 240)

D), CORIOT—vr=y MUIOHEEREE, BETHI ST T2t
Yy 7 NINFGIRTHOTIELRL, BRIz EZ, £7—<ilonT
BRI ERT & THAEHRR (content-based) DIFEFETHLH LB WVR b,
F 72, Guthrie et al. (2007, p. 243) &, F—<IKS W) —F 4 Y 7iEED
MEELZ RO LI ICHERL T,

When students fail to perceive thematic structures in the classroom

(perhaps because the themes are absent from instruction), they resort
to local goals such as completing a homework assignment irrespective of
its importance, or working to pass a quiz irrespective of deeply grasping

the content.

EBIE, F—= T A—NATHIET, AFEIIFEO MYy 2 X 58ICD
WTOHEMIR W o728 ) 2RUEBRSTE L, 2O EIE £ 22T -7 1
YIDRELEWNO—DTHHHEMAROESR, REZOMELZRIEHTH
5T EERLTVD,

4. CORIDIBEBZ L2 —F 1 JHEIIODWT

SOXrvarTid, TNFTRTEZCORIDOSDDOIFEE L (EFN—
TaF - HE—F) b, L2Y—F 4 Y IOREIED LD RRENESR
BEOPEEHL TV, B, KFELVRXVICBUAEFLY —F4 v 725 A%
BELBEOEHOMESE, 2L TCEZOBORAEMIIOVTHEZTVEL
W

Hayashi et al. (2012) 238 L T2 L9112, £ DOL2EEED ) —F 14 ~
TN TBHEFR=Ta JELL) —F4 Y ZIZHARREL TRV ERW R B0,
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o, BRIZBUIABEFLY =74 ¥ 77 5 AZBITBEF - 3 Y OMH#ER
HATHAH, LT, FOMEDOEKED—D2IZ, EFLY JATHWOLN LT F
ATEEDRFIDHHEEZLND, 2F), MELTOTFFA DT —
LMy I BERFO [HEAHAZV] [HEZEFE L2V L) RIFENR K
ICRIBELTWRWnE VS TEPRVIIIEFRL TN LDOTELZWAES) 2, b
Hh BLSHETHLOFHENHL S0, LEZHEKEZSI Ny 208
B ThHoTHRAEDSNBRVEV) T EREHDH, L Lehs, bulk
L [brobtMAEDTAHALI | [HLEIZTE Ny ZIZHAZE) ] Y
EVio E5RLEERE,LHERT T F A MMITHTRY, 2y 2L
LERFETH D,

CORIDIGEAZD—D2TH HHEM (relevance) EWIHIHRLEZ D L,
RENY—F 4 Y TIIHTBEEFR—T 3 Y EREL)BERIL. REOSELR
7= Py 7 LOBEEMES, [HEAZC] LI BORBBEVTI 2V
ZENREZOLONDL, TE, L2V —F 1 Y 7 O¥EME LT, FEPEHELEL
FIRBMTFFAIE )T CRETRIELVE W) 2 LICR D2 #Hfi0E 2
LEEEGIEZEI) R My 2 e o mAMEILT LI FE A AOHEE
WL T NBDTHH LIRSV, LA, MRERD MRS S HToE
ATERAEDS, FEOBREZ | S DTH LI LdDR ) PhvekEZ 2HD
Vb Ly, 2F ), ST TOMER, BT F A FEHEFERO,,
EVHZETHD, CORIDZOHOIBEMETH L "B Lyl tonH&
BEHIZOWTHRFITR&ETH 5,

Lo L—FHTHEICR LD, RIZFF A MBIROEIILS 2 & T, %4
PMEEI VS RERETEATIO2LY L2 2D, 2V HEED URE
A5Nb, CORIDIGER GO —DIlF—<2 =y bO—EHWAH 57, {5E
TLAPLOFR—PE LT, REPLHAMAL L LT - L ENIIHHT S
Y 2% 5 LOHBIIERLTBEW) ZEREIVEETHD, T
7= English for Academic Purposes (EAP) @ X 9 %2228 - I EREOLAIC
2 RS 2EM T F A ORKESCHHELFEBROREFRIUTH Y, &
FEFLT IR Iy 72 ELRMAMENTINTIIRRT L0 2-T
VATFRTA v IR R-MTEBAALD D, FLT, FEIZEZ T
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